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ABSTRACT Y ' !
Dreams can be used to draw students into an authentic
expre551on of, their creativity and to glve them some validation fér
what they -are as persons. A "dream seminar" in a writing course‘could
~have students read and d1scuss Whitman's "Leaves of Grass"; log, 4
report, dnd discuss their dreams during the course; and explore other
aforms of expressive writing. The dreams would serve as a personal and
cultural touchstone for the imaginative and the authentic. The public
sharing of these private exRer1ences reveals the commonality of those
*expgr1ences while respecting thenauthent1c1ty of the individual.
" There are four functions of the dream seminar: (1) it is ‘a-
» ‘self-governed and self-driven class; (2) it)taps creativity directly
in tyo Supportive ways, psychological and rhetorical; (3) it yokes
together thé rhetorical polarity of public versus private writing;
_and (4 it provides student wr1t1ng with validation and authenticity.
Some passible problems with the' dream seminar include avoidence
behav1or .among the sfhden a tendeney onithe part of the students’
to consider the course "si ly, and the responsiblity of the teacher -
ce the self-growth aspec i academ1c "evaluations.: Used
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_ prop ean 1—laberatory feor
examination of rhetox1ca1J%eqpons1b111ty and personal interaction
within the context of creativity and writing that engages in the

evaluation- of literary culture. (HOD) oo - )
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Undoubtedly tkefe are those who wonder what do dreams

§

have to with writing--much less the teachina of writing?

4 .

¢

Or those. who ask how does one “read" s50Nas pf the self in

such 38 way that they seem to have some connection with
dreams or dreaming? Or, those who ponder .what dreams and

writing (assuming they can be . connected) have” to do with
o~

roles and reponsibilities for . readers? Not suprisingly, I

. ‘ think I can make a tase that will answer these questions, ’
. ¥ .

.
- [

; . - fo; Ixteach 2 course which tries to weave 3ll of - these
‘ > ¢ ¢

elements together, ande 'it, has proven to be 3 nost

,
£y .
W

productive and }nterestiﬁg class, It is called "Dreams! The
Songs of the Self," and. it seeks to draw students into an

authentic expression‘d? their -creativity and to qive them
. L

»

some validation fgr Q%at they are as persons throuah the

format of the DREAM SEMINAR.,

» A

N

[
Before attempting &p answer those questions I just ::.
. y . <« !

suggested, let me explain . first exactly what it is that I

»

- @

o

do.in the classropm and what I expect it to do in the

teaching of'wﬁitrng. Firsi, the idea“that I am’ using is

14 . stolen ope--with permission from Richard M. Jones at The

0o - . y . o ‘4
O Eveggreen 'Staye College -in Olympia, Nashingt&h from his
V)

*

'« book THE DREAM POET, ahd if what I say here suggests -
-, < . .

. « .
- -
< . . A

R N : ) .
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4

Wy . J \“\
possibilities to gou, gou should - take 3 look at Jones. His \i

ot M
RN .
i ,;‘As,,‘}?v"g‘_

. FPes

.
4(‘

N 1
suagestions, cavgats, and encoiﬁagenents are of immense ~

help. What I have done is simply tg¢ develope my ‘own version .’

of someone else’s&idea, but Jones’s ides is sbch a powerful‘

~

one that it is 1nnense13 productlve and adaptable to both

personal §t31es and different academic situations, What qﬁe

does is to build a class around gn selected and relevant
/ . P
~academic topic and the dreams.of the class mepbers and ‘then " 4

o

- a1 .oa - - - . ‘
to wuse the dlass as a forum for discussion and wniting .

-

.abotit  the intér-relationhips thit ére, discovered., f;Jones

°

and his colleaqgues at Evérgraeh hé;ﬂ -done courses bgged on

‘Freud, Thaucery and others. Ms own (and as I ‘héve since
- Ay
o

éiscové?ed not ‘50 original) adaptatron is to centé% such’a

-

—gream seminar 1n._a_wnLLum;4uLJuﬁL4ﬁuggLQQQggmlﬂ-iGEﬂs’WE‘—”—“___——

the poetry of Nalt Nhltnan. My students read\ and discuss

3

WHitman’s LEAVES OF GRASS; thes loa, _report; and dlSCUSQ(°

their’ dreams durina the cdurse} and they are required to
) N >

explore other ' forms of expressive writing 35 well. To some

-

extent, pﬁe bent® of this particulsar éiass is toward
creative writine, but thatw’is only ﬁprtlﬁ the conséquence'
. . A 3

‘ofx:’the structures This first gféyﬁ of students just
' _ﬁ_ ' I o . -z
happerned to be (unless information  circulating about the

course worked as pre~§eléctioﬁ ‘device) interested in

-
.

: s [
creative writing, Byt regardless of the' type of - writina, -
[ T, . - .
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these students do 2 huge amount of it! six major, araded’
. :
(for average) pieges, 8 daily dreamloa with reflections and

each weel

respogses, and a3 two hour "writing assianment

dittoed and circulafed_ for the class, They can--and oftern-
. 3 ' . .
do--write other <thines in addition?
. e ' ' )
critiques, etc—-most ‘9f which are qenersated by them w&th

letters, responses,

only aentle encourgement from me,
3 - N - g
’,

RS

The course

3

’ -
is set 'up on the tri-partite basis. At the
first meeting of the week, we discuss +the readinas or

whatever .dreams may be brouaht to cléss——bqth of these may °

s N

‘take & little prompting early in the semester. Then betweer

e » hd -

. < ‘ ¢ L. ' .
the first and second meetings of the week: the students are’.
) < ‘\

' s L
asked to write two hours Lnsﬁkesponse to the readings, the °

P
)

‘ ° o iy ",‘ ’
dreams, or .the discussions 4?;;E~‘FET§€EB““tupiés). At the

second meeting, \ the Vwritings" are, read td thHe class and
d »

discussed. And finally the two-hour writing assiament ié

I

thfoed and circulated the next week, \%or

further written

responses which can be

continued - in some systematic way or 'be ' allowdd do, Pind

L. <

their own direction. There. are also a series of what I dzl1l

"

. ) . -§
assianments or/ dresms, fantasy,
\ - .

for those - who seem fto be dry during ‘a

"Self-primer” writing

narrative,’ etc

. -, >

particular week} so far these have, been needed for Bnls ‘,

.

about two or three degks,. the -selves o?l‘thg

v

and tbeh

.
- s - v .
C . - ’ > .
) ,
.0 . , \ .
. . . .
A ,
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students takq over, and the teacher’g “task Secones one of -

encouraaing selection - and editina rather than géneration.

This last semester 3 Elass bf 14 students used nearly three
1) ‘\

hundred ditto masters, consuned nearly, 10 reams of
r L] ’

> 0 : ¢ . .
nenograph‘ paper, and produced 14 notebooks each weigirting

about two and one har? boun;:is’g~

~

. - . “

1
# S0 35 -4You cecan see, this is particulary a3 writing -

[ » s

course rather than Just 3 dream discussion group. ., The

thsbst bf My assumption, the intemt of my "shared" de51gn,

¢ ~ 5 T

the goal of my lecturettes aﬁd_ facilitation is to aet the .

students writing,ang respondirfa to writine, and as. Jones
3 A} 4 enrt ° '
points <out the dream seminar is ideal for exactly ‘that.

- J . R R ;
“Rreads participate in individuel creativity and are usually

. ol
fascinating} they aﬁe c%ntered’ in individual siqnificances

yet- seem to have a recognlzable fanlllarlts, thewy are

common  to all individuals whlle Peeplng a unique quality}
~ . .
and they are a personal and cultural touchstone for the

,1nag§nat1ve and the authentlc.' Let me ‘Understore that last

<€fe——theql are -3 personal s AND cultural touchsgone for the

-

Iinagiqatibe AN%k}hg authentic, Threre is no nrneed here to

deveope 3 d%fense of dreamst there. are more than’ enough

psschologists, artists,‘ana others to testifs about tﬁe

“1nport of dreans _that I w111 rnot argue for the valép1t3 of

dpeans for the creativity process. But ‘I do want to arguey .

5
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l%ke . Jones, that dreams are -Most useable iri an peademic

& : . .. .
borTéxt, and that is whete the .creativity (in.a context of

H

. .. . . L \ N .
. .. 8uthenticity)-arqumenrt is most important., " ' .

A dream seminar %§~ﬁ6réﬂthan just a'pohchs—feels fun -
and‘_ Qamed "appr;acﬁ to‘ ,ﬁ;itfﬁg.,/‘It valiq;tes and
C N authentic§t§s~ writina  and cre;tiyits' ip‘ an 'écédenic
copﬁéxt. "It ig the individual’; -touching- the touchstone of
. .- : J : . -
his or her:own creativity--in livingy-nightly color} ii is

~« " sthe. individual sensing -the pattern of< his or: her own
P I .
L significancesg} it is- -the indiyidqéi comprehending the
a ‘< o .
¢ semiotics gf his/her own experience! and ‘fifally it is the

’

individual doiné(all “of these in a3 public fashion, for -the

:public sharing of .these private- experiences, reveal +the
commonality of those experiences, the significances, and
. - & . .- . 2, - L.
" ihe culture while respecting the authenticity df the
[ 4 N

\ -

E

© + - ’ ~ ° - ’ .
validation of personal ' subjectivtiu- and @ﬁe authentication ’

- 4 . e ?

. b , [ . . ~ - .
. .7 of cultural objec¥ivity. It produces 2 contihual laboratory

indivi@ual.:‘Tbe dihréam se@inéw becomes e \vehicle for both

.

s -7 [

. ' for'exaninatign of rhetoricsal resPOHsibilits and personal

» © . sinteraction ‘within the context of’creativits and ,wri@iné'

»
.

. . . \ : .
thet endsgds .in that. most” academic of I activities—~the '

.

> - ‘ [ gvblhation-of literary culture, .. _ , . M

. N ® P
P . K 3

s ¥

C . ' ‘ There are four major dimensions to the function offa. =~ . | &
. . PR . . .

e .
. . ..
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dream seminar that aréV’Oprarticular intepest tg a teacher <
of writing. One, it} really. is a3 self-governed and

self—dpivgn class, Motivatine is uncessary} the dreams :

N

twithin the context of the regdiﬁg and Qritiug) soon pull '
- ’

tHe class in a3 self-chosen direction whicéh is of particular

. . 5 .

interest~\32‘the students because it is from-them, for thén,'
. and about theq. The quality of writing and the quality of

L)

-

response becong'pniquels responsiblg;.for'the studentls haveé
S N . ‘
to learn .to "be botth -tduah and tender, fair and critical, *-
. ; s .
* ' open and calculating because they instinctively ¥row thgt -

¢ - -, what is being displaged and reacted to is very much theirs

and " their own. Self-discovery and self-expression becomes

®their own govenors} they mbdulate the  responses) they

facilitate the explora}ions, and tﬁes necessitate ~concern

. -for the best e%preéﬁion possibles So as one does not negd
“ ‘

. . T ¢
to° motivate, orfe does not need to correct, One directs and

onl
o
» S5,

ﬁ?ggikiﬁg%;s'what the student or the classywould' do, and

1

consequently intensifies the éagrenticits anq validation

v
» 1

processes. ’ !
. ) ‘e -,
Y

I

A° second dimension to the dream seminar is that it

0
4 : ~

e tapé the creative directly in two differéh& and nutuaiisf )

¢
3

suppor}éfive_wass——ong psycholoaical,” the other rhetorica}.'
‘»." A ! . R * . . - , ’ . N
Psychologically, s Jones Points owt, "the process of -
PN * . . . -
?preénéng *is _ the process: of creatinag’ narratives which
;‘4‘ ) . s . . -

' J

A

.

-

PR
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, © utilize all the devices narratives will rneed (1étting,
.viewpoint, sequence, Tcharacter, symbol, inage, ete), The

dream is not only 3 creation itself, it 3lso suageests and

' . exenplifies' ail‘the deVices of. creat1v1%5»ene——nfqht——vse

—

» The dream orlentatlon is obv1ousls well sui@ed for creative

wrltlng 51tuat1on§, but it (also is useful for-nqn~creat1ve
. ’ ’ 3

v writiné situations, which bringggne to the rhetorical side
of creativity, The students. are brought face to face with a

- _numper of\ifhgtorfcal problems by dream exploration )and

Biscusg%oﬁ. Foﬁ ewapple, they qdicklg get 3 sense (probably

) o no nore),of'stslé,‘for qrean;!are.intensels pefsgnal. They
. IS . « . .

: » ' %garn quickly to deal with voice and persona chause_dré;né

. . ~push the complexity of -the presenter at the recepients,

They quickly sense the power of metaphor - and Retonomy, the

complexities of audience. Iﬁ shorf, thes are drawn 1nto the

-~

web of crestive 1anguage and rhé%orlt, whlch can be and is

aPPlled to other Plnds of wrltlng than J”St creat1Ve, This
~a . o
l1ast "application“ daes take some patienoe"ras.mwch for the

¢ .
‘students as ariyone, for it is not direct and seens®’to be al
t oadé with® the divectioﬁs of a Mdream -&eﬁinar,” éyt ”Lﬁe:
\\ written interactions of the studeﬁts Car ;asilﬁ he pgsﬂed
i loward non—éreative w%iying issues by a sensitive %eac&er.

. - . .
. - .
‘ . '

The  thir dimension te 3 dream_ seminar is also

. - v

.

¢

capacdity of seqdénc@ng, the proguctivity of symbol} and the
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‘partitularly a8 writing issué, for the dream seminar 4yokes
,.\ toge{her Iike no other technique the rhetorical polarity of

. \ . . . PR . .
public versus private~—in resalities, in style®™ in MINNErs,

. in -imdgesy—ir—symbolsy in TieEratives; etc, Dresms  bs their
K * e, ' l ) = .
. very nature are private, and yet they are discussed and

o

Jresponded to publicly, Writing--at 1least by it cultufai ' ]

3

funciion--has been _¥egarﬁed as private, but reading and

~ ' "
discussion of it makes is intensely public (for the writer
¥ .
at least, the readers haye a different sent. of plinders

thch also éég\be e%plqre&). The ole, "X knsw\ﬁhat I want to -
write{‘Put I Jygé can’t do it" is fhéwn heré to be the
hollow cliche ié is, for qu%Fkls the issue which must be
faced—;like it is everytime we writg—~is what parts of nmy

1

‘ self am I willine to lor: do,I need to) share with this

o

iaudignce. Thé dream seminar quicle Qoes to war. with the
. , . 4
O / solipistic defense ploy ‘of younag (or blocked) writers, for
. \ . .- .
. ‘it shows them that their "pribate" made "public®" is what

@« 1
v

4

-

., writing is all- abdﬂt——the‘concatenatioﬁ of 2all sorts of

. . .o ‘ / - RV
"private views" from all sorts of ngple for 311 sorts .af

: . £ .
"5\_' reasbns., The false dichotomies of public vVoice vs privaté '
. o~ v;ice, or phivate honesty vs -~ publ{p\bsnocriss, or public . g
. realii§;vs.private reality, or éri&ate 1aﬁguage vs. public /
‘. iﬁk_,‘ .1an§page are--if not laid to rest--put in their proPér’g .
1 _perspective! one is the .bui fina black ‘of the other. The
N 3 o < ;.
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nature of symb6lic inte%agtibn i

s ',

s that it uses a number of
polarities—-langque and parole, form and goqtent,fstructpfe'

. and stgle, voice and &dudience, heanine and expression,

- ;

< - \ - ' .
ete-~to weave —the tensions of sianificsnce, power, and . .

aeéthetics; One 9uick15 f?nds'out tﬁat tﬁere is no hiﬁine
_glace from'the.responsibilities of being either 3 writef or

. @ reader. And this britaes me to my final dimensior. 1

- -

~ - v ) ' ‘ -
* The fourth, and I think MOSt . important, ,dinension of
) . * . .
the' dream seminar . iry 8 writing class is that it provides
. , . . .
'two important psychological functions for the inexperienced

, " writer. It @ives both wvalidation and authenticity, As I

s3id earlier, it qives validation of personal - subjectivity

LY

and authenticapion .toYeultural objectivity, Let me explain

_what I mean by those two terms, for I choose fhen to .

3
.

reflect the pa%ﬁern of Public vs -private tension I just

-+ mentioned. Part of the power of the dream seminar is the

.

'confrontatioﬁ‘between the public and pri;até diMensions bf

3 - P ‘
. creativits,\dreaning, and writing. The seminar demonstrates s
) 2 ‘ + y3@3in and aasin the public validity of p;ivate 'expetience, "a
the éublfe connonglits .o?\private expressioﬁ,' the pub}ic \
T, reception of private creati;n, ete, Thé. student seps azaain A
and again thg commonality of his/hér experience with YWhat
- of others &uhcreativits, dreaning,\‘and writing.. ut. at t.he~ A ¢-‘
* “same " time, there i< no ﬁsgd to gqet lost .in ‘some herd }
N . .

1y . | .

@
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mythos, ;or the dreams in partieular érp their’ effect upqn'
- wnitiﬁg .in'Qenerel'auppentiEates the :individual experienee
. ) :
-and ewbrESEion because it allows the students to seg the
— _——_——tﬁifﬂfai—ﬁﬁﬁﬂBﬁa%t%ﬁ—%ﬁjz%hefF——%ﬁdtv%dﬂﬁ%——EMPFe;;;;§5¥>IhE~——————;
direction of the dreans, /ihe d1rect1on of the clasé, d;e

4

direetion of the discussion, tng dlrectlon of the responses ﬁs,
s
1 all sre- unlquels f%on thet*class and those students, but

there will be sufficient individusal différenEes—;if‘nof

-

. - v v
cultgnal differences to let them sense a useable balance .

' between the public and the private., They keow- ity gou kriow

! . .- :
it,gand much real interaction is bu11t on the rheiorical
assumption, that there is -3 ‘connon base the individual canw
vtilize, without surrepderiﬁg his or . her uniQUe;essl\Sych

P © - yokina of personal vélidetion:with'a sense of jndivihuel o

) ¢ -
.

aUthehficits and public authenticity through prdvate .
gal1dat10n does .Much for, the confidence of the students.

Nriting becomes their owuwn writina, and they wiﬁ; defend it,

- nuture it,‘suffer through jt, and agonize over it because

theé want it to:present'then as qood ‘ﬁg’thes can appear.

A} -

‘They find their voices and they will not BEAEilenged},

. .
°

Now, I would be dlshonest if I pretended “that alﬁ bf-~ .

this works perfectls. There are 3 nupber of problens whlch
* , '
.have to be _faced in such 3 class——some of then seam
F H

nonUnental. For example) avojidence  behaviour " will be

-

. I
.11 K :
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- rampant at first; after 311, dreams.are. very personal and

. . €+ We Spinks--Page 11 -~

gently reminded. The root : cause of* this avoidernce is the o
A - ‘ . : . N
”_anxiets one feels about dreaming on -demand, and one has to

beé tolerant of resistences while pushing students to go onm -
T ( . . .

"with 'their-dréans.~Renenber you can’t order the tq“dreén-on &
demand or reéord on demand, it has to be-learned gradualﬁs‘_

. ) . . 7 . ' = \
and - Worked with purpose, expectation, ard trust., Also, -

-

‘there is =2 bit. of a tendency--uptil thd validation ‘and
. [} !

- authentication: phaées_take over~-tao consider such,a claés‘

o F 4 . o
as "too weird" or "too ,silly" Yo be taken seriously., It '

has the"look - o?;gdme:sqrt of academic

Y Cad

cotton candyd "that

a i >~ ]

'L " will in the longaiﬂn leave one intellectualls'Xthirsts..How -

a

’ ~ ) -\ .. 3
serieous 3 problem this will be depends of how much- your

-

« .

- sﬂﬂden@é.are.driveﬁ by external standéfdg of 1eébningt. but
o . ) : Co . N
' it dis 3 -passina tendency for -most students. They aquickNs.
I v - hd -

-

. f Al
see the practicalitg of the skills they, learn and sense the

&

’,

. per%onal value of Q%at they aré discove'ing.' Also, -~ the

-

. 1 -~ .
be involved in

] \the'procéss as much as t studerNs, no Means confroﬁtiﬁﬁ\\»
ogn c¢liches about writina ‘and. the

-

. Vool _ .

.. e . ‘;
. " ) . o :

«the class ‘is scary .3t first.. A number of students will - s

L . >

. [
drop—--if properly’ inforned-—beéause,sucb discussion is just
——————~«w————L—%ee—in%e#sef~88%—%heLe%ags~w¢§i——tunv—§6'Qhﬂvﬂrwﬁﬁﬁgtmig’ifﬁ
. } 4 E] ! : ' +' ¥ x
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teaching thereof. But mostly it means tremendous amounts of
( .

«

"readinag and writing, for you have to follow; the .dream.

A

. &1, . .
process sourself. A 50, such 8 1l1abor intensive clais

f?}
k‘ A

f Qge a8 class for "honors" sections than

"requlan" gtudents'or even Qrenedial".(students,~ F. evek

though T have set to try the class with such studenish f‘an<

A
2

rnot conv1nced it rneeds to be limited to “honors students;"

-
4

after all everyone dreams and is creative in that
particular sense.” One simply needs to try +to tap the

creative solirces. Buwt it slso &rue that this class will
create scheduling probleng, for its structure and timing dd

not fit. nea®ly into the 3 hour a week mode. So gou have to

gtruggle with sche&ulihg problems~-~for +the class and with
. e ~N

" the .students. *Finslly, the areatest pfoblem with the

-~

. seminar~-for the teacher at least--is how to balance the

N S
self-growth aspects of the class with academic evaluations!

there is littde CUt{and—dfied content here, and the format

‘

i . ’ «
means qiving a aqreat desl’ of rqg&gct to individual styles.

So I suspect is means higher graqing, but my oun feeling is

M
K4

; . L uf
' that such higher- aqpades reflect .z better sRaduct and - a

-

better producer. . T e .

. , /' .

‘ : $ :
You have to decide.if such 1limitations are too much of

a 1libility for yYou or not. But whatever gou deqfde, 3 dream

o . . - /
seminar is, a demanding course ‘for both students 3nd

.
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N
4

. 2
teacher & It demands not only huae -amounts of timd&, paper,

‘and writing, it 3lso demands a8 hkeen sense of rbsponsbilits

accepting without beina a3 pushover} one nust be honest

without being cynicaly one must be open without being

\

transparent! one must be a“ critie without being critica};

one must be sensitive without beina wmushyy one must be
* [y

tolerant yet confrontive, sugaestive yet unintrusive),

listening withoyt rehearsinag, sharing~‘agd still'accepting,

»

giving and still tsking, ad, infintun.apne is obliaated to

be authentic, and that is no easy task--even for .2 teacher.
. . . \
As I tell . the students, being in _4ach ig -class is mostly
‘ participating in  the + fullest spedtrum of humanness.

Chesp—~shot roles and cobkie—cutter responses Jjust wor’t do.

. The qosal ﬁe;e is consubstantislity-—-to use Ross Hinterowd’s
I's . '

term} what we asre after.is the validatign and authenticity

of 8 rhetoricasl community, 38 creative community, and s

human community, SoMetimes not knowinmg oeor not havinge 3

L3
A

ready response is the best thing, for after 3ll1 the

£ .
dreamers’s dreams are their own—--for good or ill, and part
i i s "

- of what ‘'we are éQout is teaching others that their writing

is the#r own-emaybe. for ill, but hopefully for aood.

.
i . °

_ . 3s a3 readerﬁfthe topic of this panel, for one must be-




